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Abstract 
The researchers empirically investigated the Vocational education students’ perception of 
entrepreneurship education skills as prognosticators of business start-up at Jigawa state 
colleges of education Gumel. In order to investigate this study, the researchers raised two (2) 
research questions and two (2) hypothesis. Related literature was reviewed and the 
entrepreneurial event model (EEM) developed by Shapero and Sokol in 1982 was adopted as 
the conceptual framework for the study. The framework showed at a glance the various stages 
and processes that eventually climaxed into business formation. The survey design was used 
in the study. Six hundred and twenty eight (628) vocational education students from 
Agricultural education, Business education, Fine and Applied Art education, and Home 
economics education in the college formed the population of the study out of which a sample 
size of one hundred and fifty seven (157) students were selected using the proportionate 
stratified random sampling technique. The instrument used for data collection was the 
questionnaire tittle: Vocational Education Students’ Perception of Entrepreneurship Education 
Skills Questionnaire (VESPEESQ) and it was divided into two sections – A and B. Section A 
consists of the demographic information of the respondents while section B consist of thirteen 
(13) opinion statements structured in a 4-point rating scale. The instrument was validated by 
experts in the school of secondary education (vocational and technical education programme), 
Jigawa state college of education, Gumel and the test re-test method of reliability was used in 
obtaining reliability co-efficient of 0.78. The instrument was administered to the respondents 
with the help of research assistants and the data collected was subject to statistical analysis. 
The descriptive and inferential statistical tools were used in analysing the data. The data 
generated for the study were analyzed using simple percentage, mean and standard deviation 
to answer the personal data and research questions while the null hypotheses were tested at 
0.05 level of significance using t-test with inferential statistic of SPSS version 21. The findings 
revealed that the respondents have positive perception towards entrepreneurship education. It 
also revealed that there are challenge plaguing the acquisition of entrepreneurial knowledge 
and skills such as lack enough practical, lack of adequate facilities etc. Among the 
recommendations advanced by the researchers was that, there should be conscious efforts by 
educators to properly transmit the entrepreneurial skills to the learners with ease, practical 
examples should be included in the lectures, teachers should maintain cordial relationship with 
students. 
 
Keywords: Entrepreneurship education, vocational education, entrepreneurial skills, 
entrepreneurship education perception. 
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The teaching and learning of Entrepreneurship Education in tertiary institutions is of paramount 
interest to all stakeholders. The National Policy on Education describes Education as an 
instrument ‘par excellence’ for effecting national development (FRN, 2004). It is conceived 
that education is capable of bringing about the desired socio-economic and political changes in 
the country. The recent call for the inclusion of Entrepreneurship Education in tertiary 
educational institutions in Nigeria is an indication of its importance to employment creation; 
as Nigeria continues to churn out graduates from our various institutions that are hardly self-
reliant but solely dependent on white collar jobs for sustenance because they lack adequate 
skills that will make them function effectively and efficiently towards the development of the 
economy (Ayodele, 2017). 
 
The Federal Government made the programme compulsory for students of higher education 
institutions irrespective of area of specialization and in most tertiary institutions, 
entrepreneurship education has been adopted as a compulsory general studies course for 
students. The overall objective is to continuously foster entrepreneurship culture and spirit 
amongst students and faculty with a view of educating them as well as supporting graduates of 
the system towards establishing and also maintaining sustainable business ventures (Odeh & 
Okoye, 2014). The Minister of education stressed that the National Universities Commission 
(NUC) was given presidential directives by the Ministry of Education to supervise and 
coordinate the programme of introducing entrepreneurship education in Nigerian institutions 
of higher learning in collaboration with all regulatory bodies of higher institutions - the 
National Board for Technical Education (NBTE), National Commission for Colleges of 
Education (NCCE) to be handled by the committee set up by the Federal Government. 
 
As a nation, Nigeria has been working tirelessly since the collapse of oil boom to achieve youth 
independence, poverty eradication and improved economic status through several reforms and 
programme initiatives such as the Operation Feed the Nation (OFN), National Poverty 
Eradication Program (NAPEP), Structural Adjustment Programme (SAP), National Directorate 
of Employment (NDE) among others. Regrettably, however these programme initiatives aimed 
at capacity building and utilization seem not to have helped in any way to equip young school 
leavers (Youths) with appropriate skills that will empower them after graduation from school 
(Okolocha & Okolocha, 2012). 
 
The essence of entrepreneurship education is to build in the students’ entrepreneurship spirit 
and culture (Akpomi, 2009; Adejimola & Olufunmilayo, 2009). Entrepreneurship education 
has emphasis on education for self-employment rather than education for paid employment. 
This kind of education has become so important in Nigeria owing to the high level of 
unemployment coupled with its accompanying social vices and unrest. It is believed that this 
kind of education is capable of meaningfully engaging the individuals and making them more 
productive and useful to themselves and the country at large. 
 
The growth and development of the economy depends largely on the kind of skills that the 
graduates of our educational institutions are equipped with. According to Ihebereme (2010), 
skill acquisition is the process of acquiring or gaining effective and ready knowledge in 
developing ones aptitude and ability in a particular field. Skill acquisition is one among the 
policies embarked upon in Nigeria with the sole aim to alleviate poverty, youth restiveness, 
sophisticated crime and corruption rate; rural – urban drift, unemployment and other social 
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vices (Ihebereme, 2010). Skill acquisition in Nigeria tertiary education level is meant to equip 
our students with more practical and less theoretical knowledge on income generating skills. 
Mbionwu (2008) noted that when youths are given adequate training in skills, they can be self-
employed after schooling; hence they become active partners in both community and national 
development. The possession of skill is important in preventing youths from becoming social 
misfit. Ihebereme (2010) opined that skill acquisition (Entrepreneurship) education in Nigerian 
educational system acts as a rehabilitator, re-orientator, and motivator and empowered to the 
under-privileged (students of poor parents). These skills are described as entrepreneurial skills 
(Akudolu, 2010). 
 
Okolocha and Okolocha (2012) described entrepreneurship skills as business skills which one 
acquires to function effectively in the turbulent business environment as an independent or self-
employed person in order to improve one’s economic status and the society at large. The result 
of the study carried out by Okebukola (2016) confirmed that most Nigerian graduates are 
deficient in self-reliance and entrepreneurial skills. In a similar vein, Anyakoha (1997) as cited 
by Olagunju (2014) stressed that training for entrepreneurship skill development is not 
currently well articulated by Nigerian colleges of education. The importance of entrepreneurial 
skill cannot be over-emphasized since appropriate skill acquisition through entrepreneurship 
will help to make young school leavers’ to be self-reliant and boost their economic states. 
 
1.2  Statement of the Problem 
 
Entrepreneurship education which is a sort of intervention programme which was introduced 
into Nigeria’s tertiary education sub-sector in 2006 to remedy the unemployment challenge; 
and redirect the attention of our youths/graduates towards job creation by instilling in them 
relevant entrepreneurial skills that will positively grow and develop the economy. The goals 
and objectives of the programme seem laudable and for these goals and objectives to be 
achieved, some machinery has to be put in place. The relevance of this programme in the 
curriculum of all tertiary institutions in Nigeria is geared at creating an entrepreneurial culture 
and entrepreneurial spirits in the students. Since the introduction of this programme, there 
seems to be increase in graduates’ unemployment. For instance, the unemployment rate as at 
2006 was 5.3 percent but as at 2011, it has risen up to 23.9 percent. Many graduates seem to 
be roaming the streets in search for white collar jobs. The rate of poverty, corruption and so 
many other social vices has become worrisome to the government and to every well-meaning 
citizen despite the introduction of entrepreneurship education. This state of affair is of great 
concern to the researchers and if this trend continues, it will leave no one in doubt to question 
the relevance of entrepreneurship education in the school curriculum. 
 
1.3  Purpose of the Study 
 
The research work found out the Vocational education students’ perception of entrepreneurship 
education skills as prognosticators of business start-up at Jigawa state colleges of education 
Gumel. The study also ought to; 
1. Assessed the extent to which entrepreneurial studies had relevance in stimulating 
vocational education students’ interest. 
2. Identified the perception of vocational education students on the challenges facing the 
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1.4  Significance of the Study 
 
The findings of this study will be made available for the usefulness of the youth and to 
contribute to the development of Nigerian economy. The study will also assist; 
i. To inculcate the spirit of perseverance in the youths and adults which will enable them to 
persist in any business venture they embark on.  
ii. To reduce high rule of poverty.  
iii. Provide the young graduates with enough training and support that will enable them to 
establish a career in small and medium sized businesses.  
iv. Create employment generation.  




1.5  Research Questions 
 
Based on the research purposes, this study found answers to the following questions: 
1. To what extent do entrepreneurial studies have relevance in stimulating male and 
female vocational education students’ interest to entrepreneurial business? 
2. What are the perceptions of vocational education students on the challenges facing the 
acquisition of skills in the areas of entrepreneurial studies? 
 
1.6  Hypotheses 
 
HO1) There is no significant difference in the mean response of male and female vocational 
education students’ interest in entrepreneurial business start-up. 
HO2) There is no significant difference in the mean responses of male and female vocational 
education students in the challenges confronting the acquisition of entrepreneurial skills. 
 
2.0  CONCEPTUAL FRAMEWORK 
 
2.1  Theory of Skill Acquisition by Hubert and Stuart Dreyfus (1986) 
 
Dreyfus and Dreyfus (1986), propounded the theory of skill acquisition which states that formal 
system of education is a gradual process that involves being embodied indifferent ways and 
developing skills that would make it possible for people to deal with the world. The main idea 
behind Dreyfus and Dreyfus’s skill development theories is the distinction they made between 
“knowing that” and “knowing how. “The knowing-how and knowing-that is considered one 
concept, which is acquired through a formal system of education (Odeh & Okoye, 2014). 
 
Dreyfus and Dreyfus in the article “Five stages from Novice to expert, ”stated that human 
beings acquire skills through instruction and experiences, they do not appear to leap suddenly 
from rule-guided “knowing that to experience-based knowing-how. Hubertand Stuart believe 
that there is a gradual process involved for a student to go through in order to reach the stage 
of expertise or knowing-how. Their skill acquisition process shows that a student goes through 
at least five stages of different knowledge of a specific task and ways of decision-making as he 
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2.2  Entrepreneurial Events Model (EEM) Theory 
 
Shapero and Sokol (1982), advanced a process model of new venture formation which included 
what they called a displacement event. They argued that inactivity guided human action and as 
a result there needed to be a displacing event to push or pull an individual to change course, 
and in this case to found a business. This displacement has also been called the 'trigger' or 
'precipitating' event. This model is more dynamic and suggests that entrepreneurial intention is 
based on the interaction between personal characteristics, perceptions, values, beliefs, 
background and environment (situational context). The authors base this approach on a model 
of the entrepreneurial event in which entrepreneurship is defined as the pursuit of an 
opportunity irrespective of existing processes. This approach incorporate the influence of 
environment, and the notion that entrepreneurial behavior is planned and intentional.  This 
approach is process-focused in that the interactions of several factors are examined in order to 
predict that behavior, beliefs, perceptions and assumptions are learned within the context of a 
given environment (such as a  business or community). These attitudes and perceptions predict 
intentions, which in turn influence behavior. Entrepreneurial intention is thus mediated in the 
following manner: Environment or event causes an individual to form perceptions, attitudes 
and assumptions (consider the assumptions and beliefs that might be formed in a change-
oriented environment as opposed to a static environment). These perceptions then translate 
themselves in to intentions, or potential. Intentions or potential then are expressed through 
behavior.  Thus, this model suggests that entrepreneurial characteristics not only can be 
learned, but also can vary across individuals and situations. They sought to identify key social 
factors that led to what they called 'entrepreneurial events', or the act of starting a business. 
Central to their model were the perceptions by the individual of the desirability and feasibility 
of launching a new venture combined with some propensity to act on opportunities, and then 
triggered by a displacement event. While many variables would be expected to influence an 
individual's  intentions to act in a certain way, research supports the mediating effect for the 
three variables outlined in the model, namely perceived desirability, perceived feasibility and 
propensity to act (Krueger,1993). 
This process model is relevant to a vocational education NCE students who are aiming at 
becoming skillful for successful and sustainable business undertakings and self-employed or 
self-reliant since several   career opportunities are opened to them for consideration of different 
paths that they could choose from. Any path being considered had to be perceived as not only 
desirable but feasible, and that there had to be some general propensity to act on an alternative. 
The conclusion by NCE vocational education students that an alternative was attractive and 
doable was an in sufficient condition to action; hence, there must be some predisposition to act 
on opportunities for a new venture start up to actually take place. Events that could make 
a  vocational education student take to self-employment and self-reliant according to Shapero 
and Sokol (1982),  are conceptualized as  situations, positive, such as  an opportunity is 
presented to get in to business for one self, or negative, such as being laid off from a job, or 
more neutral as in life-transition situations, such as graduating from college. To them, these 
were necessary to break people out of the 'ruts' they develop over time. In terms of family 
business, the transition event could be viewed as the displacement event that would possibly 
trigger the entrepreneurship in offspring who otherwise considered other options in life. The 
demise of the founder for instance could become the event that as a matter of necessity, one 
has to take over the family firm even if they did not wish to. This process model also explained 
why some of the vocational education students would not like to become self-employed or self-
reliant, instead they prefer to go about searching for those teaching or administrative jobs, or 
better still, their preference for working for someone else. 
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Shapero’s Model of Entrepreneurial Event 
Source: Ogundele, Sofoluwe & Kayode (2012). 
 
 
3.0  METHODOLOGY 
 
This study adopted descriptive survey research design. The population of this study consisted 
of all year three Vocational Education students (i.e. agricultural education, Business education, 
Fine and Applied Art education, and Home Economics education) that offered 
Entrepreneurship Education in Jigawa State Colleges of Education, Gumel. The total 
population was 628 students. A sample of one hundred and fifty seven (157) students 
representing 25% of the total population was used for the study. The proportionate stratified 
random sampling technique was used in drawing up the sample from the entire population and 
which is considered to be representative of the whole population. The instrument used for this 
study was a well-structured questionnaire which was divided into two parts – A and B. Part A 
consisted of the demographic variables of the respondents while part B consists of two (2) 
sections with twenty one (21) opinion statements designed in a 4-Point Rating Scale showing 
‘SA’ (Strongly Agreed), ‘A’ (Agreed), ‘D’ (Disagreed) and ‘SD’ (Strongly Disagreed). The 
descriptive statistics used includes frequencies, percentages, mean and standard deviation in 
answering all the research questions, while t – test was used in analyzing the hypothesis 
formulated for the study at 0.05 level of significance. Any mean value of 2.50 and above was 
considered as accepted while below 2.50 was considered as rejected. 
 
Table 1: Distribution of Population and Sample of Vocational Education Students in 
Jigawa State Colleges of Education, Gumel. 
Departments Population Sample 
Agricultural Education 222 50 
Business Education 255 50 
Fine and Applied Art Education 95 30 
Home Economics Education 56 27 
Total 628 157 
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4.0  RESULTS AND DISCUSSIONS 
 
4.1  Answering Research Questions 
 
Table 2: Respondents’ Demographic Information  
Variables Frequency Percentage 






Age distribution of students 17 to 18 years 
19 to 20 years 







Course of study Agric. Science 
Education 
Business Education 
























































Distribution of students’ response on 























Field Survey, 2019 
 
From the table 2 above it is indicated that 52.9% of the respondent were males while 47.1% of 
the total population were females. The age categories of the respondents indicates that 1.3% of 
them were between the ages of 17 to18 years, 51.6% were between 19-20 years of age and 
47.1% of them were 21 years and above this indicates that majority of the respondents are 
matured enough to choose their capable occupation. The course of study of the respondents 
The International Seminar on Regional Politics, Administration and Development 2020 




showed that Agricultural science education and Business education students constitutes 31.8% 
of the population each, were 19.1% of respondents study fine and applied art education, and 
17.2% of them study Home economics education. This was obtained as on the total number of 
the students to each department. It shows the sponsorship of the respondents, where 22.3% of 
the respondents are self-sponsored, 71.3% of them where sponsored either by parents or 
guardian, while 6.4% of them were on scholarship. This indicated that majority of the 
respondents were sponsored by parents or guardian. On the family Economic background of 
the respondents it showed that 19.1% of them where from low family economic background 
73.2% are from medium, while 7.6% of them are from high. This indicates that majority of 
them were from average economic background this will make them to have the courage and 
interest to learn more about entrepreneurship so as to become self-reliant. Results also indicates 
the major family occupation of the respondents where 73.9% indicates farming, 10.8% trading, 
1.9% carpentry while 13.4% of them indicates others which includes fishing, tailoring, civil 
service, commercial motor driving, black smith welding and none. It also showed the area 
major occupation of the respondents, where 87.3% of them indicates fishing, 6.4% indicates 
blacksmith, while 3.2% of them indicates other which includes trading,   pottery, civil service 
and carpentry. While about the future business plan of the respondents it showed that 95.5% of 
them have future business plan whereas only 4.5% of them have no future business plan. This 
shows the significance and appreciation of the entrepreneurial studies they have gone through. 
It also shows the types of entrepreneurial future business plan the students have planned to 
embark on after graduating where 52.% of them indicates farming, 10.8% catering services, 
16.6% computer service, while 18.5% of them indicates others which include tailoring, 
carpentry, building, graphics and textile, painting, iron welding and saloon. 
 
Research Question 1: To what extent do entrepreneurial studies have relevance in stimulating 
male and female vocational education students’ interest to entrepreneurial business? 
 
Table 3: Result of the extent to which entrepreneurial studies have relevance in stimulating 
male and female vocational education students’ interest to entrepreneurial business 
Statement Sex F Df X SD S. E. 
x 
t-cal Decision 
Majority of students including 
myself consider 
entrepreneurship education 
classes very desirable 
M 83 155 3.506 .5030 .5552 -
0.419 
Accepted 
F 74 3.541 .5284 .0614 Accepted 
Many students engage 
themselves stylishly with 
other activities during 
entrepreneurship education 
classes 
M 83 155 3.306 .7399 .0812 -
1.645 
Accepted 
F 74 3.230 .7318 .0851 Accepted 
Students interest to pursue 
entrepreneurship ventures in 
the school are aroused through 
the entrepreneurial unit 
M 83 155 3.108 .8266 .0907 -
1.644 
Accepted 
F 74 3.311 .7008 .0815 Accepted 
My entrepreneurial lecturers 
helped and encourage me to 
meet people with good ideas 
for new ventures.  
M 83 155 3.566 .5884 .0646 -
1.254 
Accepted 
F 74 3.689 .6395 .0743 Accepted 
M 83 155 3.458 .7037 .0772 Accepted 
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I consider entrepreneurship 
class as an ideal place to learn 
about how to start a business  




My entrepreneurial studies 
lecturers stimulate my interest 
in entrepreneurship formally 
and informally  
M 83 155 3.906 .6917 .0759 -
1.720 
Accepted 
F 74 3.297 .7716 .0897 Accepted 
Field Survey, 2019 
Average mean = 3.46 
 
 
Table 3 above reveals that when respondents were asked if entrepreneurship education classes 
is considered very desirable by students, most of the respondents from all categories of 
students, responded affirmatively to the statement. The analysis in the table shows that the 
mean scores for male students is 3.506 and the mean score for female students is 3.541. This 
shows that the vocational education students do appreciate entrepreneurship education classes. 
The table indicates that when respondents were asked if students engage themselves stylishly 
with other activities during entrepreneurship education classes, majority of the respondents 
from all categories of students acknowledged the statement. The analysis shows that the mean 
scores for male and female students are 3.306 and 3.230, respectively. This implies that more 
respondents acknowledge that engaging themselves to other activities during entrepreneurship 
education classes has enhanced students to create more interest in entrepreneurship. The table 
also reveals that most respondents from all categories of students affirmed that 
entrepreneurship students’ interest to pursue entrepreneurship ventures in the school are 
aroused through the entrepreneurial unit. The analysis shows that the mean scores for male and 
female respondents are 3.108 and 3.311 respectively. The table shows that when respondents 
were asked if entrepreneurial lecturers helped and encourage vocational education students to 
meet people with good ideas for new ventures, majority of the respondents from both students 
category responded favourably to the statement. The analysis shows that, the mean scores for 
male and female vocational education respondents are 3.566 and 3.689, respectively. The table 
indicates that when respondents were asked if they consider entrepreneurship class as an ideal 
place to learn about how to start a business, majority of the respondents from both students 
category acknowledge the statement. The analysis shows that the mean scores for male and 
female vocational education students are 3.458 and 3.554 respectively. The table also reveal 
that when respondents were asked if entrepreneurial education lecturers stimulates vocational 
education students’ interest in entrepreneurship formally and informally, majority of the 
respondents from both male and female vocational educational students responded positively 
to the statement. The analysis showed that the mean scores of male vocational education 
students was 3.906 while that of female respondents is 3.297. The result suggests that more 
respondents within the students category opined that exposure to entrepreneurship education 
has enhanced vocational education students to create interest in legitimate business ventures. 
 
Research Question 2: What are the perceptions of vocational education students on the 
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Table 4: Result of the extent of perceptions of vocational education students on the challenges 
facing the acquisition of skills in the areas of entrepreneurial studies. 
Statement Sex F Df X Sd S. E. 
x 
t-cal Decision 
I was able to develop 
entrepreneurial knowledge, 
skills and competencies 
through entrepreneurship 
courses that I attended.  
M 83 155  3.446 .6296 .0691 -
2.052 
Accepted 
F 74 3.635 .5122 .0595 Accepted 
As a result of taking courses 
on entrepreneurship, I have 
better understanding about 
business  
M 83 155 3.337 .5245 .0576 -
2.466 
Accepted 
F 74 3.554 .5768 .0670 Accepted 
Through entrepreneurship 
lectures, I have learnt how to 
prepare a business plan  
M 83 155 3.506 .5921 .0650 1.573 Accepted 
F 74 3.338 .7453 .0866 Accepted 
Through entrepreneurship 
lectures, I have learnt to 
approach banks and other 
financial institutions for 
financial support.  
M 83 155 3.181 .7349 .0807 -
0.849 
Accepted 
F 74 3.284 .7855 .0913 Accepted 
Through entrepreneurship 
lectures I have learnt how to 
register a patent and register a 
business  
M 83 155 3.253 .6409 .0704 -
0.285 
Accepted 
F 74 3.284 .7123 .0828 Accepted 
As a result of exposure to 
entrepreneurial classes and 
activities many students 
including myself are 
considering starting a business 
of our own  
M 83 155 3.446 .5896 .0647 -
0.276 
Accepted 
F 74 3.473 .6458 .0751 Accepted 
Through exposure to 
entrepreneurial classes and 
activities I have been able to 
start a business of my own  
M 83 155 3.120 .6699 .0735 -
3.527 
Accepted 
F 74 3.486 .6247 .0726 Accepted 
Field Survey, 2019 
Average mean = 2.915 
 
Table 4 indicates that, when respondents were asked if students were able to develop 
entrepreneurial knowledge, skills and competencies through entrepreneurship courses they 
attended, most of the respondents from all categories of students, responded affirmatively to 
the statement. The analysis in the table shows that the mean scores for male students is 3.446 
and the mean score for female students is 3.635. The table indicates that, when respondents 
were asked if as a result of taking courses on entrepreneurship they have better understanding 
about business venture, majority of the respondents from all categories of students 
acknowledged the statement. The analysis shows that, the mean scores for male and female 
students are 3.337 and 3.554, respectively. This implies that, more respondents acknowledge 
that the study of entrepreneurship education plays an important role in making the students to 
have better understanding of business venture. The table also reveals that, most respondents 
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from all categories of students affirmed that through entrepreneurship lectures, they have 
learned how to prepare a business plan. The analysis shows that, the mean scores for male and 
female respondents are 3.506 and 3.338 respectively. The table shows that, when respondents 
were asked if through entrepreneurship lectures they have learnt how to approach banks and 
other financial institutions for financial support, majority of the respondents from both students 
category responded favourably to the statement. The analysis shows that, the mean scores for 
male and female vocational education respondents are 3.181 and 3.284, respectively. The table 
indicates that, when respondents were asked if through entrepreneurship lectures they have 
learnt how to register a patent and register a business, majority of the respondents from both 
students category acknowledge the statement. The analysis shows that, the mean scores for 
male and female vocational education students are 3.253 and 3.284 respectively. The table also 
reveal that, when respondents were asked if as a result of exposure to entrepreneurial classes 
and activities many students starts considering how to set up a business of their own, majority 
of the respondents from both male and female vocational educational students responded 
positively to the statement. The analysis shows that, the mean scores for male vocational 
education students is 3.446, while that of female respondents is 3.473. The table also indicates 
that, when respondents were asked if through exposure to entrepreneurial classes and activities 
they have been able to start a business of their own, majority of the respondents from both male 
and female vocational educational students responded positively to the statement. The analysis 
shows that the mean scores for male vocational education students is 3.120, while that of female 
respondents is 3.486. 
 
4.2  Test of Hypotheses 
 
This section was concerned with the analysis and presentation of the data regarding the 
hypothesis. The independent t-test was used in the analysis of the hypothesis with respect to 
the two samples. The level of significance was 0.05.  
 
Decision rule: Null hypotheses are accepted when t-calculated values (t-cal) are less than t-
tabulated values (t-tab) and vice versa. 
 
Ho1: There is no significant difference in the mean response of male and female vocational 
education students’ interest in entrepreneurial business startup. 
 
Table 5: T-test result of hypothesis one  
Variable N Mean STD t-cal t-tab Df Remark 
Perceptions of male vocational 
education students 
 











Perceptions of female 
vocational education students 3.43 0.69 
Field Survey, 2019 
From the table 5 above, it is shown that the t-calculated value (t-cal) -1.27 is less than the t-
tabulated value (t-tab) 12.706 at 0.05 level of significance. In view of the decision rule, the 
stated null hypothesis that there is no significant difference in the mean response of male and 
female vocational education students’ interest in entrepreneurial business startup is accepted. 
This showed that there is no difference in the interest perception of male and female vocational 
education students. 
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Ho2: There is no significant difference in the mean responses of male and female vocational 
education students in the challenges confronting the acquisition of entrepreneurial skills. 
 
Table 6: T-test result of hypothesis three 
Variable N Mean STD t-cal t-tab Df Remark 
Perceptions of male vocational 
education students 
 











Perceptions of female 
vocational education students 3.44 0.67 
Field Survey, 2019 
 
From the table 6 above, it is shown that the t-calculated value (t-cal) -1.00 is less than the t-
tabulated value (t-tab) 12.706 at 0.05 level of significance. In view of the decision rule, the 
stated null hypothesis that there is no significant difference in the mean response of male and 
female vocational education students in the challenges confronting the acquisition of 
entrepreneurial skills. Based the result in the table above, it can therefore be concluded that 
male and female vocational education students have no difference in the acquisition of 
entrepreneurial skills in Nigerian colleges of education. 
 
5. DISCUSSION OF FINDINGS 
 
The analysis of the research questions raised in the study and the hypothesis have revealed 
some interesting findings that are worth considering and discussion based on some relevant 
literature to either corroborate or contradict the findings. They are discuss thus: 
The findings from research questions showed that both male and female vocational education 
students have positive perception of the entrepreneurship education programme in Jigawa state 
college of education Gumel since the programme covers relevant aspects knowledge and skills 
and that the objectives of teaching entrepreneurship education studies are adequately taken care 
of. 
 
Findings from the research question one revealed that teaching methods in entrepreneurship 
significantly stimulate students‘ interest and business start-ups. The findings from the 
respondents showed that most respondents agreed that there is a commonality of purpose and 
interest among vocational education entrepreneurship students. The findings also indicated that 
most respondents agreed that the entrepreneurship course has enhanced students to create new 
business processes. This shows that the adoption of practical activities considered as best 
practices in entrepreneurship teaching, can facilitate business start-ups by stimulating students‘ 
interest with active real world activities. This is in line with the work of Arasti, Falavarjani, 
and Imanipour (2012) who recommended that the appropriate teaching methods for 
entrepreneurship course include practical activities such as; group project, case study, 
individual project, venture creation project, and problem-solving. This also extends the results 
of the study of Odia and Odia (2013) which indicated that the development of appropriate 
teaching methods has implications for student‘s business start-up. The findings of some studies 
such as Wang and Wong (2004), supported by Hamidi, Wennberg, and Berglund (2008) also 
suggests that participation in an entrepreneurship programme is averse to the development of 
students‘ interests and business start up potentials. This study counters this stance based on the 
findings from this research which suggests that using the appropriate teaching methods and 
best practices in entrepreneurship teaching, may motivate students‘ interest for business 
startups in the course of the programme. 
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The analysis of the research question two revealed that entrepreneurial skills have relevance in 
entrepreneurship. It showed that the possession of human relations and managerial skills 
acquired have relevance in starting and managing an entrepreneurial venture. The findings also 
stressed that the possession of marketing or sales and general business skills as a result of 
entrepreneurship education have relevance in starting up and managing a business venture; and 
ensuring entrepreneurial success. This findings is in agreement with Ewubare (2010) where the 
author stressed that entrepreneurial skills have relevance in creating and developing enterprises 
in various areas. The findings is also widely supported by Akudolu (2010). 
 
The first hypothesis of the study stated there is no significant difference in the mean response 
of male and female vocational education students’ interest in entrepreneurial business startup. 
This hypothesis was accepted due to the fact that the t-calculated value of -1.27 was less than 
the t-tabulated value of 12.706 at 0.05 level of significance. This showed that there is no 
difference in the interest perception of male and female vocational education students. 
Perceptions, according to Ihebereme (2010), refers to an individual’s current appraisal of an 
object or programme and in the report of Hamidi, Wennberg, and Berglund (2008) suggests 
that participation in an entrepreneurship programme is averse to the development of students‘ 
interests and business startup potentials. 
 
Hypothesis two state that there is no significant difference in the mean responses of male and 
female vocational education students in the challenges confronting the acquisition of 
entrepreneurial skills. The null hypothesis was accepted because of the fact that the t-calculated 
value of -1.00 is less than the t-tabulated value of 12.706 at 0.05 level of significant. This 
findings is in agreement with Ewubare (2010) where the author stressed that entrepreneurial 
skills have relevance in creating and developing enterprises in various areas. This clearly 
indicated that the acquisition of entrepreneurial education skills can reduce the country’s 
dependency on other countries in terms of goods and services since the youth were equipped 
with adequate and required skills to be self-reliant. 
 
6.  CONCLUSION 
 
The Findings from the study revealed that the entrepreneurship education programme in Jigawa 
state college of education Gumel is operational in the college. The findings of the study further 
revealed that entrepreneurship education plays an important role in stimulating youth interest 
to acquire the desired skills which guide them in the business start-up which promote their 
standard of living by being self-employed or self-reliant in order to bring desired change in the 
nations’ economy. 
 
7.  RECOMMENDATIONS 
 
This research investigation revealed outstanding findings and based on that, the following 
recommendations are therefore made: 
i. Government should provide accessible and affordable loan facilities to graduates of the 
programme; 
ii. There should be conscious efforts by educators to properly transmit the entrepreneurial 
skills to the leaners with ease; 
iii. All bodies and stakeholders should ensure that there is proper implementation of 
entrepreneurship education in order to achieve its goals; 
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iv. There should be proper mentoring relationship between successful entrepreneurs and 
would-be entrepreneurs so as to get necessary assistance from the mentor; 
v. The leaners should be given the needed support and encouragement to produce goods 
and services in order to reduce dependency ration; and 
vi. Teachers should maintain cordial relationship with the students so as to create an 
avenue for better understanding of the concept. 
 
7.1  Implications of the Findings 
 
The researcher identify the following implications based on the research findings as:  
1. The findings of this study Vocational education students’ perception of entrepreneurship 
education skills as prognosticators of business start-up at Jigawa state colleges of education 
Gumel would be beneficial to college students when taught manipulating skills in 
entrepreneurship education in their various colleges. The knowledge gained would be used by 
the students to become self-reliant, contribute their quota to the society and at large to the 
economy of their nation. 
2. It will assist the nation to reduce the rate of unemployment and reduce social vices such as 
cultism, drudgery and the likes that bring about disturbances in the society.  
3. The society would also benefit from the findings of this study because when the students 
graduate with expected practical skills in entrepreneurship education, they would offer or 
provide good service in the area of entrepreneurship. It would also allow them to be engaged 
in any aspect of entrepreneurship rather than been idle. 
4. The study would also be useful in educational policy making / curriculum planning and 
development. The research would arouse instructional educational funding agencies such as 
ministry of education (federal and state ministry of education) to formulate educational policies 
which may be useful in the implementation of entrepreneurship education programme in 
Nigerian colleges of education.  
5. Findings of this study would be beneficial to the ministry of education and researchers. The 
results of the study would be used to guide the ministry in organizing seminars and training as 
well as workshop for entrepreneurship education lecturers in other to update their knowledge 
and practical skills in entrepreneurship education. 
 
6. The findings of this study would provide suitable information that would aid the objectives 
planning and successful coverage of entrepreneurship education curriculum which would also 
be beneficial to curriculum planners and institutions. The institution would be able to 
incorporate the use of practical aspects. This will improve the acquisition of knowledge and 
skills by the students and inculcate in them the spirit of business venture. 
 
7.2  Suggestions for Further Research 
 
For the purpose of improvement and extension of the study, the researcher suggests that future 
researchers should carry out studies in the following areas: 
i, Assessment of the availability and utilization of equipments and their relevance to the study 
of entrepreneurship education in Nigerian colleges of education. 
ii. Impact of student’s attitude towards the effective teaching and learning of entrepreneurship 
education. 
iii. Impact of the inclusion of entrepreneurship education programme in the Nigeria colleges of 
education curriculum and Nigeria economy. 
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iv. Further research could examine the relationship between entrepreneurship education, 
student learning orientation, and the expression of entrepreneurial implementation intentions 
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